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	AGE RANGE: 11-14
TITLE: Pounds, products and principles
BIG IDEA 3 – A Good Life
OVERVIEW: 
This unit explores how moral and religious beliefs influence the way people think about money, possessions, and consumer choices. It can be taught as a stand-alone unit or as part of a wider enquiry into ethics and worldviews. 
Students examine different forms of materialism and consumerism, alongside Islamic teachings about money and charity. Through discussion, role play, and real-world examples, learners reflect on what it means to live a ‘good life’ and how ethical decisions can shape society.



	BI 3: A GOOD LIFE: AGE-RELATED BIG IDEA
Many of the rules of religions / worldviews were created a long time ago. Different interpretations of such rules may be needed for application to today’s world. Some religions / worldviews distinguish between rules revealed by God, those developed as a result of reasoned reflection, those that are customs and traditions developed by community leaders over many years, and those that reflect the nature of the world. This matters because people need to know the origin of a 'rule' before deciding how far it can be changed. All our moral actions have consequences for ourselves and others. Some believe that the consequences extend beyond this life.

	TOPIC-RELATED QUESTIONS 
1. What might a 'good life' mean? 
2. How do people approach moral questions?
3. What is meant by absolute and relative morality?

	TRANSFERABLE QUESTIONS
How do we know what is right and wrong?
Can there be an absolute answer to any moral question - an answer that is true for all times and all places?



	TOPIC-RELATED QUESTION 1 
What might a 'good life' mean?

	Learning objectives for this topic-related question 
Students know and understand:
i. the meaning of key terms including good and bad, evil, morality and ethics 
ii. the teachings of the focus religions / worldviews on living a good life 
iii. for what reasons people come to live by one / some ethical codes rather than others 
iv. why in some religions / worldviews there are different moral expectations for different groups of people

	Resources
· PowerPoint: ‘Pounds, Products and Principles’
· Scottish Sun article: ‘Climate Cost: The Great British Sewing Bee’s Patrick Grant warns fast fashion is polluting our planet’: www.thescottishsun.co.uk/fabulous/7814660/great-british-sewing-bee-patrick-grant-environment/ 
· Time Magazine film clip: Shein Is the World’s Most Popular Fashion Brand—at a Huge Cost to Us All’: https://time.com/6247732/shein-climate-change-labor-fashion/ 
· The Fair Trade Story: www.youtube.com/watch?si=Nn7e_jIquVvoan5S&v=o6pcJxFen8Y&feature=youtu.be 
· Kellogg's Origins UK - A Year in the Life of a Grain: www.youtube.com/watch?v=yFtUNH62aEE&feature=youtu.be 
· Sony named one of the most ethical companies in the world: www.digitalcameraworld.com/news/sony-named-one-of-the-worlds-most-ethical-companies 
· Task Sheet 1: Frayer Model for Consumerism
· Task Sheet 2: Frayer Model for Materialistic Worldview.
· Explanation of GDP: https://www.masterclass.com/articles/consumerism-definition
· Task Sheet 3: ‘Materialists and the Good Life.’
· What is Zakat? Part 1: www.youtube.com/watch?v=193gJAvMKkE&list=PLhzZI_j0g7vWBl6B26cXPAyIxVSjLHqUX&index=1 
· What is Zakat? Part 2: www.youtube.com/watch?v=qgoJpdeqIcg&list=PLhzZI_j0g7vWBl6B26cXPAyIxVSjLHqUX&index=2 
· Türkiye-Syria Earthquake report: https://www.islamic-relief.org.uk/giving/appeals/turkiye-syria-earthquake/ 
· Reports on how Zakat helped some individuals: https://nzf.org.uk/impact/mustafa 
· Introduction to the term Sadaqah: https://www.islamic-relief.org.uk/giving/islamic-giving/sadaqah/
· 40 Years of Islamic Relief UK: https://www.youtube.com/watch?v=Bhm0Ht95ceU
· ITV News: ITV News: Muslim Aid’s Feed the Fasting programme reaches the UK: www.youtube.com/watch?v=ueVPwH9c76Q 
· Community volunteers help clear litter from Handsworth Cemetery ahead of Ramadan: www.iambirmingham.co.uk/2023/03/13/faith-inspired-volunteers-help-clear-litter-handsworth-cemetery-ramadan/ 
· Task Sheet 4: What are Muslim ethical beliefs about money?

	TEACHING AND LEARNING

	Lesson 1: Think before you spend 
Introduce students to the idea that we are all consumers and explore what that means in economic terms. Ask pupils about their involvement in spending. For example, do they:
· have money of their own to spend?
· take part in family discussions on spending (e.g. whether to install solar panels)?
· ask adults to buy items for them (e.g. presents)?
Explain that when we make choices about spending or try to influence other people’s choices, we can take into consideration the following considerations:
· What we want
· What we can afford
· Ethical issues, which include the materials used, how goods are made and by whom and how they are transported. 
Explain to students that this next series of lessons builds on what they may know already about questions of right and wrong and how to make moral decisions. 
Remind students that ‘ethics’ refers to deciding about what is ‘good’ and ‘bad’. A person’s ‘ethics’ are the moral principles that influence their actions and how they behave. Their ideas about ‘good’ and ‘bad’, ‘right’ and ‘wrong’ are often collectively referred to as their ‘morality’. 
Explain that the focus of these lessons will be on something that affects us all on a day-to-day basis, that is, ‘stuff’; stuff we have, stuff we buy, stuff we collect, stuff we use, stuff we discard or throw away. In other words, it’s about the material world. We will look at some of the big questions about stuff – is there more to this life than the material world? What are the insights of different religions and philosophies of life that can help us make good choices about the way we look at and treat material things?
ACTIVITY
Provide students [PPT Slide 2] with a list of unethical business practices, which are associated with the production of many goods that we buy, such as: 
· Buying cheap goods from countries that turn a blind eye to human exploitation, e.g. human trafficking and slavery
· Production of high carbon emissions, which contribute to global warming 
· Child labour
· Cruelty to animals, e.g. factory farming and destruction of natural habitats
· Production methods use excessive amounts of natural resources, e.g. water
· Greenwashing, where companies falsely market products as environmentally friendly to mislead consumers
· Displacement of Indigenous communities for industrial or agricultural development
· Deforestation for consumer goods.
ACTIVITY
Encourage students to work in small groups to investigate internet sites to find an example of each one (you could set this up so students are assigned a certain number to research per group or per person per group). If internet use is not possible, read this article from the Scottish Sun on ‘fast fashion’ with students and ask them for their reflections and personal experiences.
When they have completed the task and have fed back their findings, ask students to record this simple summary of ethical consumerism:
‘Ethical consumerism is all about choosing goods that are ethically sourced, ethically made and ethically distributed. When enough consumers shop in an ethically conscious way, it can cause companies to take notice and address their supply chain practices’ (World Vision Canada).
ACTIVITY
Remind students that while we may not have full control over how products are made, we do have control over our choices, such as: how we spend our money, what we support, and what questions we ask.
Key Reflection Questions:
· What have you learned today that surprised you?
· Think of a recent purchase you, your family or a friend made. Do you know where it came from or how it was made?
· If you were to make that purchase again, would you make the same choice?
You may wish to ask students to record their responses on a sticky note, in their books or in a think-pair-share.
Reinforce that being a responsible consumer doesn’t mean being perfect. It means thinking critically, asking questions, and making the best choices we can, not just based on what we want, but on what’s fair, sustainable, and kind.

Lesson 2: What does it mean to be a ‘good’ consumer? 
ACTIVITY
Ask students to list five things they would do or buy if they won millions of pounds. 
Then ask them to consider:
· Would you give any away to charity? If so, which and why? 
· If you decided to buy lots of stuff, what brands did you choose? Why?
· Would you shop online or in-store? Why?
· How many of the things on the list would be considered to be ‘good’ things to spend the money on? 
· What makes things ‘good’ or ‘bad’ purchases? 
· Did you think about: other people, the planet or sustainability when you made your choices? Why / why not?
Get some quick feedback from students on their choices and reasons.
ACTIVITY 
Provide students with a list of ways in which they or their families could spend money [PPT Slide 3]. Examples could include:
· Designer fashion
· Clothes from a charity shop
· New gaming technology
· Beauty products
· Gym membership
· A spa day
· A swimming pool in your garden
· Tickets to a concert
· A signed football
· Food from a supermarket
· Produce from a local grocery shop
· Seeds to grow your own vegetables
· Purchasing a gift locally
· A Fair Trade hedgehog house
· Paying to borrow DIY tools from local community ‘Library of Things’.
Ask students to read these and rank them on a scale (a line across their page with ‘good’ written at one end and ‘bad at the other) of ‘good’ to ‘bad’ purchases. (They could write the number of the example on their scale rather the whole phrase.) This can be based on what they perceive as ‘good’ and ‘bad.’
ACTIVITY
Invite students to reflect in pairs about their choices through discussing questions such as: 
· How did you decide where to place different items on the scale? 
· What makes a ‘good’ purchase? 
· What makes a ‘bad’ purchase? 
· Can some be both ‘good’ and ‘bad’?
· Why might some purchases be regarded as ‘good’ for some people, but ‘bad’ for others?
· Why might some examples of items in the list be regarded as being provided by ‘good’ companies and others ‘bad’?
· Ask students to discuss which purchases might be considered the most ethical and why. 
Explain that they are free to move items on their scale as they discuss, using a different colour, if their opinions change. Remind learners that their judgement does not have to be fixed.
Explain to students that our judgements are influenced by how we see the world - our philosophy of life and our worldview – so what we perceive to be a good way to spend money may not be the same as what somebody else considers to be a good way to spend money. Some people may adhere to specific rules about how they make purchases, others may give this matter less thought. 
Gather some feedback as a class, introducing matters such as: sustainability, consumerism and possibly renunciation, if appropriate.
ACTIVITY
Write down a question you should try to remember to ask yourself next time your family / you make a purchase.

Lesson 3 
ACTIVITY
Show students the Time Magazine clip ‘Shein Is the World’s Most Popular Fashion Brand—at a Huge Cost to Us All’. 
Ask them then to create a table with the headings ‘Pros’ and ‘Cons’, and to list the pros and cons of shopping with a company such as Shein [pronounced she-in, originally ‘She-Inside’ which may be a Chinese version of ‘Her Indoors’. What role does this suggest for women?].
Students should discuss some of the issues they saw with Shein, as well as some of the solutions proposed in order to improve the brand. Can they think of any more solutions? Do they think Shein will make the changes mentioned? Do they think making purchases with Shein is a ‘good’ or ‘bad’ choice? Why?
ACTIVITY
Explain that they are now going to explore ‘Fair Trade’. Students will watch a clip and complete an ‘Active Listen’ and will ‘then Record’ after the clip. Whilst watching they should consider the following: 
· What is ‘Fair Trade’? Who is involved?
· What is a ‘just economy’ and how can we as consumers contribute?
After watching the clip they should write down their initial responses independently. They should they discuss with another peer and develop their notes using a green pen.
Show ‘The Fair Trade Story’ and ask learners what they think it means to be an ‘ethical consumer’ and to state different things that should be considered when striving to be one. 
Ask them to think about whether they would change and any of their (or their family’s) consumer habits in light of this.
ACTIVITY
Can students name any brands that they think are ethical? How do they know? Ask students to suggest some ways companies might try to be ethical. Where would they shop to be an ‘ethical consumer’? Why?
Explain that they are now going to look at examples of some other companies who might be considered ‘ethical’. 
Show the YouTube video: ‘Kellogg's Origins UK - A Year in the Life of a Grain’ and ask students to say how Kellogg’s might be considered an ‘ethical brand.’ Why might ‘ethical consumers’ opt to purchase Kellogg’s products?
Read the article on Sony being named one of the most ethical companies in the world with students and ask them to write a short summary of the article and share it with a partner.
Ask students to identify the ways in which Sony tries to be ethical. Why might ‘ethical consumers’ opt to purchase Sony products?
Ask the students for their reflections on such questions as:
· What have Kellogg’s and Sony done that is ‘good’?
· What are the most important measures of ethically ‘good’ businesses?
· Does shopping with ‘ethical companies’ matter? 
· Should be pay attention to the companies behind the products we buy?
· Should we prioritise being ‘ethical consumers’?
Home learning – you may wish to ask students to research a brand of their choice (either online or via looking at some packaging) to ascertain whether the company might be considered ‘ethical’ or not. Students could be asked to write a paragraph to explain their findings. 
ACTIVITY
Ask students to write a list of up to five things a company should do to be considered ‘ethical.’ This could be done in groups to allow of some negotiation of what should be prioritised. 
Ask them to pick their top priority as a group to sell this idea to the class, for a class vote about what the most important one should be. 
Write each group’s idea on the board/type them onto the screen for easy reference for the vote. It may be clear which is the top one if some groups share the same idea and thus is appears multiple times, however, it may be necessary to take it to a vote.
When the votes have been cast, learners should write a paragraph to persuade someone who has not previously considered being an ‘ethical consumer’ a key thing they should look for in a company when choosing whether to buy from them. They should write their argument based on what they vote as the most important for a company to do to be considered ethical. 
Point out to students that a person’s religious or philosophical beliefs will impact on how important an issue they consider this to be. This will be considered in the next lessons.

Lesson 4 
RETRIEVAL ACTIVITY
What is something that companies might do to be more ethical?
· Name a brand that you think is largely ethical.
· Describe what ‘Fair Trade’ products are in ten words.
· Give a reason why people should consider being an ‘ethical consumer’.
ACTIVITY
[bookmark: L4]Provide students with the Frayer model Task Sheet for the word ‘consumerism’, or ask them to make their own. Encourage them to summarise the definition in the top left box using their own words. 
Here is a different version for teacher reference to be shared with students live to ensure they see the thought process behind this: see PPT Slide 4.
Using the PowerPoint slide, take students through the ‘Characteristics of Consumerism’ and encourage them to add two or three of these and any of their own ideas to the top right box on their own sheets. Note that we are all consumers, but that ‘consumerism’ implies a view of life that prioritises the acquisition of material goods for both individuals and society. Ask students how far they agree with this list. 
Then reveal examples and non-examples of consumerism on the slide. 
	DEFINITION
Consumerism is the belief or economic theory that personal well-being and national success depend on the level of consumer spending. 
It encourages the acquisition of goods and services in increasing amounts.
Consumerism

	CHARACTERISTICS
1. Focus on buying and owning products 
2. Shopping as a form of leisure or identity 
3. Advertising-driven desires 
4. Short-term satisfaction from purchases 
5. Economic growth measured by consumer spending 
6. Pressure to keep up with 
trends or peers.

	EXAMPLES
· Buying things to ‘own’ them 
· Shopping for fun
· Buying branded goods 
· Buying things promoted by ‘influencers’ 
· Returning or chucking goods after one use 
· Buying things locally to support businesses
· Buying stuff to keep up with trends or peers.
	NON-EXAMPLES
· Minimalist lifestyle 
· Repairing instead of replacing 
· Buying second-hand or recycled goods 
· Sharing resources in a community 
·  Choosing not to buy unless necessary.


Consumerism is an economic theory that consumer spending is the key to individual well-being and the most important factor driving a country’s economic growth. Consumerist societies measure their economic success through their gross domestic product (GDP), and consumer spending effectively increases that number.
Ask learners to complete the final two boxes of the Frayer model by using ‘consumerism’ correctly in a sentence and drawing something that they associate the word (dual coding).
Ask the students for their reflections on the word ‘consumerism’ through such questions as:
· What do/would you like to spend money on?
· What sort of things do/would you consider when making purchases?
· Does/could spending money have an impact on your well-being?
· Do/would you like to save money? What for and why, or why not?
[bookmark: L4b]Now provide students with copy of Task Sheet 2: Frayer Model for Materialistic Worldview. Or ask them to make their own.
Introduce students to the idea of a materialistic worldview, using the definition in the model below and on PPT Slide 5. Ask them what they think is meant if someone is called ‘materialistic’. Point out that adding ‘-istic’ at the end of a word usually means ‘in a bad way’, e.g. ‘simplistic’ means ‘too simple’.
Explain that ‘materialism’ is not the same as ‘materialistic’. In philosophy, materialism has a different meaning – the view that reality is purely material (matter), and there is nothing spiritual, divine, supernatural or any underlying consciousness (spirit). People who believe in materialism are not necessarily ‘materialistic’, for example, many Humanists.
As with consumerism above, take students through the top two boxes of the version of Task Sheet 2, on Slide 5, asking them about differences and overlap of a materialistic worldview with the idea of consumerism. Point out that consumers may be ethical or unethical in the way they make their choices, whereas, being materialistic implies a lack of concern for the wellbeing of others, society and the planet.
Having made a record of the definition and a few characteristics of a materialistic worldview on their own sheets, show them the examples and non-examples on Slide 5.
Finally, encourage students to complete the final two boxes of the Frayer Model on their task sheets. 
	DEFINITION
Concern for possessions or material wealth and physical comfort, especially to the exclusion of spiritual or intellectual pursuits.
MATERIALISTIC WORLDVIEW

	CHARACTERISTICS
1. Wanting to have ‘things’
2. Impulsive buying (Shopaholics)
3. Short-term happiness
4. Craving for more
5. Downgrading of anything ‘spiritual’, ‘creative’, ‘environmental’, ‘experiential’ or ‘intellectual’
6. ???

	EXAMPLES
· You buy something impulsively.
· You experience a dopamine fix’ during which you are briefly happier.
· That short-term happiness starts to stagnate and then declines again.
· This decline in happiness fuels your deprivation and craving for more materialistic purchases.
https://www.trackinghappiness.com/examples-materialism/
	NON-EXAMPLES
· Giving things away to help others. 
· Choosing to own fewer things and to focus on peace not possessions.
· Living as a community and sharing: food, tools, space etc rather than owning these things personally.


ACTIVITY
Ask the students for their reflections on the term ‘materialistic worldview’ through such questions as:
· Do you think materialistic attitudes bring more happiness or less?
· Is a materialistic worldview always ‘selfish’? [They might point out that a certain level of material comfort is important to everyone’s health, and so it can be important to think of other people’s material well-being.]
· What effect do you think being materialistic has on achievement in school and in life? [studies show that it is detrimental to achievement in both]
· Is it ‘immoral’ to be materialistic?
· Are philosophical materialists more likely to be materialistic than people who believe in a spiritual realm, such as life after death? What about Humanists? [If students have not previously looked at Humanism, there are useful information sheets and links to Humanist resources in Big Idea 3 for 9-11, and Big Idea 3 Exemplar 1 11-14, as well as moral details on Humanist worldview in Big Idea 6 for 11-14]
· What influences exist to encourage people to be materialistic?
· What are the alternatives to a materialistic worldview as a way of life? [Point out a range of responses that might apply to both religious and non-religious people, such as following more creative, relational, spiritual, charitable, environmental and experiential pursuits. These are things that could go in the ‘non-examples’ in the diagram.]
OPTIONAL EXTENSION / HOMEWORK ACTIVITY
Explain to students that different people - and different worldviews - have different ideas about what makes a life meaningful or good. 
[bookmark: L4c]Issue Task Sheet 3: ‘Materialists and the Good Life’, and outline the task: to write their ideas on what makes for a ‘good life’ in comparison with a materialistic worldview, as well as a materialist worldview such as Humanism.

Lesson 5: What are some Muslim beliefs about giving to charity?
If students have done the optional task, get some feedback from them. In particular, ask for ideas on whether the activity made them see anything in a new light.
ACTIVITY
Show PPT Slide 6 with multiple Muslim teachings and statements.
Give students a few minutes to read and reflect on them and consider what they mean.
Ask the following questions to facilitate a discussion:
· What might these teachings mean? What message do they give?
· Can you see any similar themes?
· Why might these teachings and statements be considered relevant to the topic of consumerism? 
· Is there anything missing from these teachings that needs to be considered when trying to decide how we should spend our money?
Listen to the responses and ask students to support their arguments wherever possible. Explain to students that this session is going to focus on the Muslim obligation to give to charity (Zakah / Zakat) and voluntary acts of charity which goes beyond Zakah and is known as Sadaqah. 
[Explain that Zakah is sometimes written as ‘Zakat’, as the Arabic original final letter is more like a soft ‘th’ and so has been anglicized with an ‘h’ by some people and a ‘t’ by others. ‘Zakat’ is becoming more commonly accepted, but the English exam boards use ‘Zakah’]
Ask students what giving to charity means to them and why they think it might be considered by many to be an important part of living a ‘good life’. 
ACTIVITY
Show learners these clips consecutively. Ask them to keep in mind the questions listed below ready for discussion:
· What is Zakat – Part 1
· What is Zakat – Part 2
After watching, ask learners:
· What is Zakah and what rules do Muslims follow when giving this?
· What are their views about following rules with regards to giving to charity?
· When donating to a charity, how do you decide who to give the money to? Why?
Re-read this quote from the Qur’an to learners:
“[True] righteousness is [in] one who believes in God, the Last Day, the Angels, the Book, the Prophets and gives of their wealth, in spite of love for it, to relatives, orphans, the needy, the traveller, those who ask [for help], and for freeing slaves; [and who] establishes Prayer and practices regular charity…” [Qur’an 2:177]
Ask:
· Who is Zakah given to?
· Do they agree with this? Are there any others they would add to who should receive it? Would that change the list in any way?
Watch these clips and read the linked pages and discuss the benefits of Zakah. Do point out that some of these clips are addressed to Muslims and that they are being used to educate them about Zakah no matter what their worldview is:
Türkiye-Syria Earthquake report
Reports on how Zakat helped some individuals
After discussing the benefits of Zakah, introduce them to the term Sadaqah using this website: https://www.islamic-relief.org.uk/giving/islamic-giving/sadaqah/
Ask students why they think some Muslims might give Sadaqah in addition to Zakah? 
Make links back to the additional groups they proposed should also receive charity and explain that if Muslims want to give to these groups, then Sadaqah is the way to do so. Remind them that Sadaqah includes money and voluntary work. 
Watch/read these and ask learners to reflect on the benefits of Sadaqah: using one or more of the following reports:
· 40 Years of Islamic Relief UK
· ITV News: Muslim Aid’s Feed the Fasting programme reaches the UK
· Community volunteers help clear litter from Handsworth Cemetery ahead of Ramadan
ACTIVITY
Ask students to design a home page for a Muslim charity’s website to persuade Muslims to give their Zakah and/or Sadaqah to this particular charity.
It should include some of the following information:
· A name for the charity (they can create their own)
· Why Muslims should choose this particular charity
· Why Muslims give Zakah and the rules surrounding this
· Why Muslims might give Sadaqah and how this is different from Zakah
· The teachings are Muslims putting into action when they give to charity
· Why giving to charity is considered an important foundation for living a good life for Muslims
· Why Muslims might encourage others to join them in giving money to charity or volunteering their time.
Encourage students to share their work and discuss how Zakah and Sadaqah might be an important part of living a ‘good life’. 
Ask students to identify effects on a) the individual, b) the local community and c) wider society.

Lesson 6: How do people choose which ethical code to live by? 
RETRIEVAL ACTIVITY
· State a rule about Zakah
· State a way that a brand can ensure that it is ethical
· Define consumerism
· Define and distinguish between a materialistic worldview and materialism
· Describe a benefit of giving Zakah.
ACTIVITY
Ask students to write down ‘where do different beliefs come from?’ in a bubble. Students should then spend two minutes writing down ideas. 
Next, they should pass their book clockwise and spend 90 seconds reading and adding to a peer’s book. Pass again and reduce the time to one minute. Pass for one final time and reduce the time to 45 seconds.
Students can then be given a minute to read what has been added to their notes. They can then highlight any that they think are relevant to them personally. 
Share feedback as a class asking questions such as:
· Where did your classmates suggest that people got their beliefs/values from?
· Which one(s) did you highlight and why? Did other people highlight the same? Which ones are the most common responses? 
· Which one(s) didn’t you highlight? What were the least common sources of their beliefs / values?
· Are there any answers that were unexpected?
· Did most people highlight one or more than one source? Did anyone identify just one source of their beliefs / values? Why / why not? 
ACTIVITY
Where Do Our Beliefs Come From? Show PPT Slide 7.
Instructions for Students: Work in pairs or small groups. Read each question and share your answers together. Be prepared to share your thoughts with the class.
1. Do you think most people get their beliefs and values from just one source, like a religion or philosophy? Why or why not?
2. Think about your own values. Where do you think they come from? Can you name two or three possible influences?
3. Can a person belong to a religion and still be influenced by other sources, like science or personal experiences?
4. Imagine someone changes their mind about an issue (like animal rights or climate change). What kinds of things might cause them to change their view?
5. What does the phrase “personal worldview” mean to you? How might it be different from simply following a religion or philosophy?
6. Do you think your values and beliefs might change in the future? Why or why not?
RECALL ACTIVITY
[bookmark: L6]Ask students what they can recall about what the Qur’an teaches Muslims about money. Refer back to the quotes from Slide 6 if necessary and help them to summarise how Muslims should use/not use their money.
Then ask them what they can recall about a materialistic worldview and materialism. Refer them back to their work on Task Sheet 3: ‘Materialists and the Good Life.’ Help them to summarise a range of materialist attitudes to ‘a good life’.
HOMEWORK ACTIVITY
Ask, Why do some people turn to ethical teachings in life while others ignore ethical considerations? And why do some people have different moral expectations for different groups of people?
Present students with the following scenario:
In today’s world, people live with very different levels of wealth. A wealthy CEO of a large global company has the power to make big changes. They can decide to raise wages, reduce pollution, or support local communities. Meanwhile, a struggling single parent may barely make ends meet. 
Some say we should all try to live ethically, no matter our situation. 
Others argue that people with more wealth and power have a greater responsibility to act morally and help others.
Ask students to consider this scenario carefully and then to write brief answers to the following questions, giving reasons for their view:
a) Should a wealthy person be held to a higher moral standard than someone who is struggling?
b) What might a Muslim say about responsibility and charity in this scenario? Would it make a difference to them if the CEO was a Muslim?
c) What might an ethical materialist, such as a Humanist, say about moral responsibility in a world where only the material exists?



	TOPIC-RELATED QUESTION 2
How do people approach moral questions?

	Learning objectives for this topic-related question 
Students know and understand:
i. how to distinguish between moral questions and other kinds of questions 
ii. how and why people of religions / worldviews interpret their texts and are influenced by them as individuals, in communities and in the wider world 
iii. utilitarian theory and virtue ethics.

	Resources
· Task Sheet 4: Types of Question 
· Karen Johnson on Gen Z spending trends | UK economy | Barclays 
· Vishakha Holsambre: Under The Influence: Rise of Social Media Influencers | TED Talk
· PowerPoint: ‘Pounds, Products and Principles’
· Information Sheet 1: True Wealth
· Information Sheet 2: Three Ethical Theories
· Task Sheet 5: The feed knows me too well….

	TEACHING AND LEARNING

	Lesson 7 
In relation to the homework task, get some feedback from students. In particular, ask for ideas on expectations for different groups of people. Is it true that in principle, everyone should live in a morally responsible way, but often more is expected of the wealthy, the privileged and of those in positions of power or leadership? Why might this be?
Share this verse from the Qur’an with students PPT Slide 8:
“And We made them leaders, guiding by Our command; and We inspired them to do good works, and to observe the prayer, and to give out charity. They were devoted servants to Us.” [Qur’an, 21:73]
Point out that, for Muslims, however leaders are chosen, it is only by the will of Allah that they achieve their position, and with that position, comes responsibility to do good, to pray and to give charity. 
But all Muslims have responsibilities. In the collection of the sayings of and about the Prophet Muhammad (Muslims say, ‘Peace be upon him), “All of you are shepherds, and each of you will be asked concerning his flock” [Bukhari].
Explain that in the next section of the unit, students will be investigating different ways of finding answers to big moral and philosophical questions.
ACTIVITY
[bookmark: L7]Ask students to categorise these questions on a print out of Task Sheet 4: ‘Types of Question’.
1. Is it raining today?
2. Who was the first Prime Minister of the UK?
3. What causes climate change?
4. Should school uniforms be banned?
5. Is it ever right to break the law?
6. Can animals feel emotions like humans do?
7. What would happen if everyone recycled?
8. Should students have a say in school rules?
9. Is it fair to punish the whole class for one person’s behaviour?
10. Do we need to be religious to be moral?
The category options are:
· Yes/No question
· Factual question (can be looked up)
· Research-based question
· Controversial question
· Ethical/philosophical question.
Possible answers are available on the second page of the worksheet.
ACTIVITY – Philosophy 4 Children (P4C)
Leapfrog read this article with students, focusing only on the headings: Karen Johnson on Gen Z spending trends | UK economy | Barclays asking them to predict what they think this article will be about. Talk about their predictions and reasons for them. Ask them then to make predictions about what the article will reveal about Gen Z’s spending trends.
Read the article through and ask students to summarise in their books, in two sentences, what the article was about. Ask some students to share their summary, in order to check for understanding. Now ask them to compare to the predictions they made – was this article about what they predicted? Did it reveal what they expected about Gen Z’s spending trends? What surprised them the most?
Now that students have a clear understanding of the article, P4C can begin. Ask them to think of a big, open-ended philosophical question they could ask about this article. This could be done individually or in pairs. 
Ask students to record a question on a sticky note and stick it to your wall. You can then choose one as a class to discuss.
If you would prefer to give your students questions to choose from, they could be:
· Is it better to spend money on experiences or things? Why?
· Can shopping be ethical? What makes a purchase “ethical”?
· Does social media influence what we value?
· Is Gen Z really more thoughtful about spending, or just different?
· Should companies be responsible for encouraging ethical spending?
The class should engage in a structured discussion, where students listen to each other, build on ideas, and challenge respectfully. You may wish to ask questions such as:
· Can you explain why you think that?
· Does anyone have a different view?
· What might someone else say?
At the end of the P4C discussion as students to reflect on what they’ve learned (not just about the topic, but about thinking and reasoning itself) and ask for some to share their thoughts on this. You may wish to ask:
· Has your thinking changed?
· What new questions do you have?
· What will you think about next time you spend money?

Lesson 8
RECAP ACTIVITY
Ask students: “Where do people get their values from?” They should write down three sources of influence (e.g. religion, family, social media). 
They should share their answers with a partner and try to decide: Which are most influential today? Why?  Some students should be chosen to share their ideas with the class.
ACTIVITY
Ask students to explain what they think an ‘influencer’ is to their partner and ask some of them to share. Now ask them whether they have ever been influenced by an influencer. Ask some of them to share how/when/why.  
Show this video clip: Vishakha Holsambre: Under The Influence: Rise of Social Media Influencers | TED Talk, and ask them again whether they have ever been influenced by an influencer.  Ask some of them to share how/when/why.  
Ask students to record a one to two sentence answer to each question.
1. How might social media be used for advertising?
2. How might we be influenced by social media?
3. Explain an example of an influencer.
4. What might be an effect of influencers? 
5. Will the effect be greatest: locally, nationally or internationally? Why?
6. Do you agree with Vishakha Holsambre? Should we make way for the ‘new-age entrepreneurs’? Give a reason. 
Ask students to pair up with someone else in the room to share their responses to the first three questions for 3 minutes. They should consider where they agree and disagree with their responses.  Now ask them to find another new partner and they should repeat this for questions four to six.  Now that learners have had chance to discuss all of the questions, they should return to their seats ready or teacher questioning, selecting students at random. 
Ask students to line up across the room to show their view on the statement, “we should make way for new age entrepreneurs”.  Ask them to go to one side of the room if they completely agree and to the other side if they completely disagree. Explain that the classroom is a scale so they can move to show they ‘partially agree’, etc. 
Now ask students to share their reasoning, making links to the moral choices influencers are making. Prompt learners to consider the issues at a deeper level: Do they think most influences are being moral or immoral? Are the influencers influenced by materialism in a positive or negative way? This can be explored verbally with the students. 
ACTIVITY
Ask learners to predict, based on what they already know about Islam, whether they think Muslims should be allowed to be influenced by the materialistic worldview promoted by influencers or not, and to share a reason. This will allow to them to make links to prior learning. They should record a short prediction in their books.
ACTIVITY
[bookmark: L8A2]Print out the quotes from Information Sheet 1: True Wealth, and place them around the room. They can be printed onto an A3 sheet or glued onto larger sugar paper so that learners can respond writing on that paper. 
Ask them to discuss, with a partner at the station:
· What is the meaning of the quote? 
When they have reached an agreement about the meaning of the quote, they should then write on the sheet their answer to:
· Does this quote suggest that Muslims should allow themselves to be influenced by influencers promoting a materialistic worldview or not? Explain with a reason.
Students should rotate and complete this process at each quote station. 
ACTIVITY
Ask learners to talk through their responses to these questions verbally in small groups:
1. Are Muslims a minority or majority in the UK? [2021 census: Muslims in the UK = 6%]
2. How might secular values or consumer culture influence the daily life of Muslims in the UK? [Consider what they learned from the Ted Talk]
3. What challenges might Muslims face in applying Qur’anic teachings about materialistic worldviews in the UK?
Now ask the groups to consider these questions. In Muslim-majority countries:
4. Is Islamic teaching more embedded in public life or not?
5. Are there more likely to be cultural or legal structures that support Islamic values?
6. Might materialistic values still be a challenge despite religious norms? Why/why not?
Ask them to conclude their conversations by agreeing on an answer to:
7. Is how Muslims in the UK might apply the quotes in their lives is likely to be the same or different to Muslims in a Muslim majority country?
Select students randomly to share what they talked about for some of these key questions.
HOMEWORK ACTIVITY
Ask the students to complete an exit ticket by writing out and completing these four sentences:
a) Influencers might be described as ‘new age entrepreneurs’ because…
b) Muslims in the UK might find it harder to avoid materialistic values because…
c) In a Muslim-majority country, it might be easier to follow these teachings because…
d) My prediction about Muslims and the materialistic worldview was correct/incorrect because…

Lesson 9
ACTIVITY
Ask students to talk about different possible answers to this question, as well as their own opinions: Should social media companies be allowed to track and sell user data? 
The following contextual information should be shared with students:
· Social media platforms like Instagram, TikTok and Snapchat collect data (e.g. what you click on, search for, watch).
· This data is often used to target users with specific adverts or content and sometimes sold to third-party companies.
· Supporters say it helps keep platforms free and personalised.
· Critics argue it is an invasion of privacy, can be manipulative, and raises ethical concerns around consent and exploitation, especially for young users.
Ask them to share different possible responses with the class, selecting pupils at random. 
Explain that we will now explore this issue from four different ethical perspectives and that they will move around the room (or rotate materials) and gather what each viewpoint might say.
ACTIVITY
[bookmark: L9A2]Print off the questions for each Station from Information Sheet 2: Three Ethical Theories, and place them in different spaces in the class. [For a large class you might want two carousels, assuming space allows.]
The students will complete an activity whereby they rotate around three different stations. 
Explain that the stations focus on THREE ethical theories that could help them make their own moral decisions in life: Utilitarianism, Virtue Ethics and Islamic Ethics. 
Working in small groups, the students should read the material at each station in turn, go through the questions to consider, and hold a brief discussion in their group. 
Each of them should then write down their own view what this theory might say about data tracking. Does it support or criticise it?
Before students rotate, ask them to rate whether the perspective would agree or disagree by showing a thumbs up or down to allow you to assess their understanding. You could ask them to rotate their thumb ninety degrees if they are unsure. Once all students have completed each of the stations, gather some feedback on their thoughts on the responses from the different perspectives.
ACTIVITY
Encourage students to engage in a creative and reflective follow up activity to apply the ethical perspectives they explored during the carousel activity.
The scenario based structure allows students to step into the role of a young person navigating real life decisions related to data tracking on social media. The goal is for students to make thoughtful ethical choices and explain their reasoning using the theories they encountered earlier: utilitarianism, virtue ethics and Islamic ethics.
Begin by recapping the three ethical perspectives from the carousel activity. Tell students that they will now apply this knowledge by stepping into a story, imagining they are the main character facing ethical decisions involving social media.
[bookmark: L9A3]Distribute Task Sheet 5: The feed knows me too well…. 
Explain that students will read three short scenes, each presenting a dilemma. For each scene, they must choose a response by ticking one of the options provided (A or B).
After each choice, students will be asked to reflect on what one of the ethical perspectives would say in that situation. The Task Sheet prompts them to refer back to the stations they visited earlier. For example, Scene 1 asks them to consider how utilitarianism or virtue ethics would apply; Scene 2 draws on Islamic ethics; Scene 3 focuses again on virtue ethics. Instruct students to explain the ethical reasoning behind their or the theory’s response in the space provided.
Once all three scenes are complete, students move on to the final ethical reflection. In this section, they are asked to form their own opinion about the overall issue of social media companies tracking and selling user data. They should reflect on which perspective(s) influenced them the most and why and write a short personal ethical judgement.
This task can be done individually or as pair work.
If time allows, you can invite students to share their choices and ethical reasoning with the class, encouraging respectful dialogue and comparison of different ethical viewpoints.



	TOPIC-RELATED QUESTION 3
What is meant by absolute and relative morality?

	Learning objectives for this topic-related question 
Students know and understand:
i. the meaning of absolute and relative morality
ii. conservative and liberal approaches to the interpretation of scripture in the context of morality (see BI 2 and the alternative exemplar for BI 3)
iii. how conservative and liberal interpretations lead to contrasting answers to moral questions.

	Resources
· Task Sheet 6: ‘Husdews Role-Play: Absolute and relative morality’
· Whiteboard – to write up new information as the game continues.

	TEACHING AND LEARNING

	Lessons 10-12
Set up a role play that raises issues around moral questions, such as loyalty to a group when it would be easier to betray them.
In the course of the role play, bring out questions of absolute and relative morality, especially as they may relate to materialistic / Muslim / other points of view. 
Provide students with definitions of absolute and relative morality. For example:
Absolute morality: the belief that certain actions are universally right or wrong, regardless of context or culture.
Relative morality: the belief that moral judgments can be different according to particular cultural, social or situational contexts.
ACTIVITY
The Husdews: A Role Play
This role play explores moral dilemmas around self-interest, and loyalty to beliefs, family and identity. 
Explain that students will take on the role of members of a fictional community called the Husdews, who live by shared anti-materialist values in a society that increasingly promotes consumerism.
Teacher Instructions
1. Divide the class into small groups (preferably non-friendship groups). Each group becomes a 'Husdew family'.
2. Each family creates identities for its members: name, age, role, job/interests.
3. Interview one member from each group to introduce their family to the class.
Stage 1: Shared Economic Values
Each family proposes a core value or practice that reflects their anti-materialistic beliefs, as written in their holy scriptures (e.g., only use renewable energy to heat homes, run vehicles etc., community sharing, no personal wealth, ethical consumption). Families negotiate and vote on a shared Husdew economic principle that all will follow. Write this on the board.
Stage 2: The Moral Challenge
A fictional new government promotes extreme consumerism and bans anti-materialistic practices, such as refusing to use energy derived from fossil fuels, refusing to buy luxury goods. The government argues that anti-materialistic practices are destroying jobs and preventing economic growth for the whole country. The government does away with solar panels, wind turbines and hydro-electric schemes and threatens to imprison anyone refusing to use only fossil-fuel energy.
The Husdews must decide whether to:
a) Stay absolutely loyal to their values and resist.
b) Adapt their values to the new situation, doing only the minimum to save the Husdew community.
c) Betray others to gain personal advantage.
All the families vote on the best way forward, and make a majority decision to hold to.
Stage 3: Escalation of Pressure
In any event, suspicion falls on the Husdews, who are know to the Government as a rebellious and troublesome group. Arrests begin for any volunteers who refuse to buy luxury goods or continue to use solar panels etc. Rewards are offered for naming other Husdews who refuse to buy luxury goods or are secretly using renewable energy to heat their homes.
Each family must debate and vote on a course of action as above.
Stage 4: What happens next?
Each family shares its course of action with the others in the class. Did they all agree? What reasons can students give for their chosen way forward?
Remind students about he difference between ‘absolute’ and ‘relative’ responses to the dilemma. Were they more ‘absolute’ or ‘relative’ in their personal responses?
[bookmark: L12A1]ACTIVITY
Issue them with Task Sheet 6: ‘Husdews Role-Play: Absolute and relative morality’
Ask each student individually to answer the following questions:
Thinking back on your part in the Husdew Role-Play, answer the following questions:
1. What did your character decide to do at the end the role play?
2. Was your response more absolute or relative? Explain your answer.
3. Read the following possible future scenarios and answer the questions underneath: 
Future Scenarios:
	A. The Husdews give up their resistance, give in to the government and gradually lose their separate group identity.

	B. The Husdews appear to give up their resistance, but secretly teach their beliefs and values to their children.

	C. The non-Husdew population are impressed by the Husdews’ courage and gradually adopt the Husdew beliefs and values, leading to a change of government.

	D. The country becomes divided, leading to severe government repression and civil war.

	E. The government eventually decides to adopt a few Husdew ideas, so that the country permits a very limited amount of renewable energy and recycled goods.

	F. Something else: what exactly?



i. Make a judgement about which scenario you think would be most likely to happen.
ii. Give a reason for your answer.
iii. What do you think will happen to the Husdews?

Stage 5: Debrief and Reflection Questions
As a class, discuss the following using think-pair-share:
1. What moral values guided your decisions?
2. Did your group act with absolute or relative morality?
3. How might a Muslim respond to this situation? What about a person with a materialistic worldview? 
4. Is loyalty to a group always right? When might it be wrong?
5. Could something like this happen in real life? Why or why not?
Or, depending upon which is most suitable for your group, provide these sentence starters to help students share their reflections verbally with a partner:
· “My character chose to ___ because ___.”
· “They believed ___ was more important than ___.”
· “I think they were right/wrong because ___.”
· “A Muslim/materialistic person might think ___.”
· “Loyalty is/isn’t always right because ___.”
· “This could/couldn’t happen in real life because ___.”



	TRANSFERABLE QUESTIONS
How do we know what is right and wrong? 
Can there be an absolute answer to any moral question - an answer that is true for all times and all places?






ASSESSMENT
	BI 3: A GOOD LIFE: AGE-RELATED BIG IDEA
Many of the rules of religions / worldviews were created a long time ago. Different interpretations of such rules may be needed for application to today’s world. Some religions / worldviews distinguish between rules revealed by God, those developed as a result of reasoned reflection, those that are customs and traditions developed by community leaders over many years, and those that reflect the nature of the world. This matters because people need to know the origin of a 'rule' before deciding how far it can be changed. All our moral actions have consequences for ourselves and others. Some believe that the consequences extend beyond this life.

	The purpose of assessment for this unit is to establish whether all or most students have grasped that: 
i. religions / worldviews have their own theories about the sources of morality 
ii. people have different views about how ancient moral teachings might be applied in today’s world
iii. members of the same religion/worldview do not always agree on whether their rules can be changed
iv. our actions have consequences for ourselves and others.

	COGNITIVE PROCESSES
	ACTIVITIES

	1. Remembering
	1. Name two unethical consumer practices discussed in the unit. 
2. List two Muslim teachings about money. 
3. Identify two companies considered ethical and say why.

	2. Understanding
	1. Explain the difference between ethical and unethical consumerism.
2. Describe how a materialistic worldview can affect moral decision making.
3. Summarise the purpose of Zakah or Sadaqah in Islam.

	3. Applying
	1. Apply a Muslim ethical teaching to a real life spending decision, such as choosing between buying a luxury item or donating to charity. 
2. Use the concept of ethical consumerism to evaluate a recent purchase, such as buying fast fashion or tech gadgets. 
3. Apply the idea of relative morality to a dilemma from the Husdew role play, such as whether to betray another family to avoid punishment.

	4. Analysing
	1. Compare the views of someone with a materialistic worldview and a Muslim on spending money on luxury fashion items. What would each say about whether it’s a good or bad choice? 
2. Read a short influencer profile (or watch a clip) and explain how their content might affect what people buy and what they think is important. Use examples from the unit (e.g. fast fashion, ethical brands).
3. Identify and explain the pressures faced by the Husdews in the role play, such as government threats, rewards for betrayal, and social isolation. How did these pressures affect their decisions?

	5. Evaluating
	1. Choose ONE of the following statements to evaluate:
a) 'It is possible to care about material things and still live a good life.' OR
b) 'Loyalty to a group is always morally right.' OR
c) 'Ethical consumerism can change the world.'
Write a paragraph explaining whether you agree or disagree. Give reasons and examples from the unit, including the Husdew role play, Muslim teachings and/or real-world brands. Show that you’ve considered different points of view before reaching your conclusion.

	6. Creating
	1. Create a personal ethical code for spending money (max 10 rules). In your answer:
a. explain why each of the proposed ‘rules’ would be beneficial to our society, including reference to the likely consequences of following each rule, and
b. explain how the rules may be interpreted in different ways by different people, with suggestions of how to ensure the spirit of the rules is maintained.





Task Sheet 1: Frayer Model: Consumerism Consumerism

Definition:














Characteristics:
Write a sentence including the word ‘consumerism’














A drawing to represent ‘consumerism’:


[image: ]
[image: ]Task Sheet 2: Frayer Model: Materialistic Worldview
Materialistic Worldview

Definition:














Characteristics:
Write a sentence including ‘materialistic Worldview’














A drawing to represent ‘materialistic Worldview’:



[bookmark: TS3]Task Sheet 3: ‘Materialists and the Good Life.’
Think about:
· What kind of life would a materialist consider to be a “good life”?
· Does valuing material things always mean being selfish or greedy?

Materialism doesn't always mean “a materialistic worldview” in the sense of "loving money" or "owning lots of stuff." Many materialists believe a good life is about:
· Security and comfort: having your basic needs met (food, shelter, healthcare).
· Pleasure and wellbeing: enjoying life’s experiences, like travel, good food, music, or nature.
· Relationships and community: building strong social bonds that enrich daily life.
· Contribution to society: using material resources to help others or improve the world.

Complete the following tasks:
a) Write a list of what you think makes a “good life”:






b) Compare your list with what they think a person with a materialistic worldview might value, identifying any similarities or differences:






c) Can materialism be ethical? Give examples:
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[bookmark: TS4]Task Sheet 4: Categories of Question

Here are five categories of question:
· Yes/No question
· Factual questions (can be looked up)
· Research-based question
· Controversial question
· Ethical / philosophical question.

What sort of question are each of the following?
1. Is it raining today?
2. Who was the first Prime Minister of the UK?
3. What causes climate change?
4. Should school uniforms be banned?
5. Is it ever right to break the law?
6. Can animals feel emotions like humans do?
7. What would happen if everyone recycled?
8. Should students have a say in school rules?
9. Is it fair to punish the whole class for one person’s behaviour?
10. Do we need to be religious to be moral?
[image: ]


Task Sheet 4A: Categories of Question: The Answers
Here are five categories of question:
· Yes/No question
· Factual question (can be looked up)
· Research-based question
· Controversial question
· Ethical / philosophical question.

What sort of question are each of the following?
1. Is it raining today? Yes/No question
2. Who was the first Prime Minister of the UK? Factual question
3. What causes climate change? Research-based question / Controversial question
4. Should school uniforms be banned? Controversial question
5. Is it ever right to break the law? Ethical / philosophical question
6. Can animals feel emotions like humans do? Research-based question. Arguably a philosophical question too
7. What would happen if everyone recycled? Research-based question
8. Should students have a say in school rules? Controversial question
9. Is it fair to punish the whole class for one person’s behaviour? Ethical / philosophical question
10. Do we need to be religious to be moral? Ethical / philosophical question / Controversial question
[image: ]


[bookmark: IS1]Information Sheet 1: True Wealth

A
“…Take your adornment at every Masjid (Mosque), and eat and drink, but be not excessive. Indeed, He likes not those who commit excess.” [Qur’an 7:31[image: ]]

B
“The Prophet (peace be upon him) said: ‘Richness does not lie in the abundance of goods but richness is the richness of the soul’.” [Hadith]

C
“The Prophet (peace be upon him) said: ‘The upper hand is better than the lower hand*. One should start giving to his dependents first’.” [Hadith]
This means that the hand that gives is better than the hand that receives.

D
“The Prophet (peace be upon him) said: ‘Riches does not mean having a great amount of property but riches is self-contentment’.” [Hadith]



[bookmark: IS2]Information Sheet 2: Three Ethical Theories

Station 1: Utilitarianism
The right action is the one that produces the greatest happiness for the greatest number.
Consider: 
· Does tracking data lead to more enjoyment (e.g. better recommendations, free apps)?
· Or does it cause more harm (e.g. anxiety, manipulation, privacy loss)?
· Whose happiness counts more: companies or users?
Discussion Question:
Does the happiness of users outweigh the profit motives of companies?


Station 2: Virtue Ethics
A good action is what a good person (with virtues like honesty, respect, and fairness) would do.
Consider:
· Is secretly tracking users respectful or honest?
· Are companies showing virtues like integrity, or just greed?
· How would a virtuous person treat young users and their data?
Discussion Question:
Is it morally ‘good character’ to profit from people’s private behaviour without clear consent?


Station 3: Islamic Ethics
Actions are judged by intention and morality; key values include justice, honesty, and respect for human dignity. Stewardship, privacy, and trust are important.
Relevant Teachings:
· Privacy is protected in Islam. “Do not spy on one another…” (Qur’an 49:12)
· Justice and fairness are key values.
· Human beings are to be treated with dignity and respect.
Discussion Question:
Would Islamic ethics allow companies to use people's private data without their informed consent?

[image: ]


[bookmark: TS5]Task Sheet 5: The Feed Knows Me Too Well…
Scene 1: The Ad That Knew Too Much
You’re on your favourite social media app. An advertisement appears for something you only talked about out loud yesterday but never typed. Weird? Helpful?
What do you do? – tick the circle to indicate your choice:
A) Keep scrolling — maybe it’s helpful and not hurting anyone O
B) Go into settings to try and block tracking — it feels too invasive O
Think back to what you learned at each station. 
How might virtue ethics or Utilitarianism inspire someone to respond? Would their response be the same or different to yours? Explain your response to these questions below:
_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

Scene 2: The School Assembly
At school, a teacher reveals a social media company has been secretly collecting and selling student data, including app activity and even sleep patterns. Some students are outraged. Others shrug and say, “We get the app for free so it’s worth it.”
What do you do? – tick the circle to indicate your choice:
A) Join a group calling for regulation and ethical tech laws O
B) Stay quiet — you don’t see the big deal O
Link to the carousel:
Think back to how Islamic ethics viewed data and privacy.
Was profit a valid reason to gather data? What about dignity and fairness?
From the point of view of Islamic ethics, explain reasons for your response:
_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________

_______________________________________________________________________ 

Scene 3: The Offer
You’re offered a social media ambassador role. This includes free merchandise and exclusive perks. The catch? You can't talk about how the app uses people’s data.
What do you do? – tick the circle to indicate your choice:
A) Accept because it's a cool opportunity and you're not forcing anyone O
B) Refuse since you don't feel right promoting something that hides the truth O
Link to the carousel:
How would a virtue ethicist respond here?
What would a good person do? What values should guide this decision?
Explain the response of a virtue ethicist in the space below:

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________

_______________________________________________________________________ 

Final Ethical Reflection: What Do YOU Think?
Now that you’ve faced the dilemmas and explored each theory, what’s your ethical view?
· Which perspective(s) influenced you most? Why?
· Should social media companies be allowed to track and sell data?
· What do you believe is the right thing to do and why?
My final ethical judgement:

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________

[image: ]_______________________________________________________________________ 


[bookmark: TS6]Task Sheet 6: Husdew Role-Play: Absolute and relative morality

Thinking back on your part in the Husdew Role-Play, answer the following questions:
1. What did your character decide to do at the end the role play?


2. Was your response more absolute or relative? Explain your answer.



3. Read the following possible future scenarios and answer the questions underneath: 
Future Scenarios:
	A. The Husdews give up their resistance, give in to the government and gradually lose their separate group identity.

	B. The Husdews appear to give up their resistance, but secretly teach their beliefs and values to their children.

	C. The non-Husdew population are impressed by the Husdews’ courage and gradually adopt the Husdew beliefs and values, leading to a change of government.

	D. The country becomes divided, leading to a civil war.

	E. The government eventually decides to adopt a few Husdew ideas, so that the country permits a very limited amount of renewable energy and recycled goods.

	F. Something else: what exactly?



i. Make a judgement about which scenario you think would be most likely to happen.

ii. Give a reason for your answer.


iii. What do you think will happen to the Husdews?
[image: ]
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